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SIP 2021/2022  

Priority – To develop consistency in teaching of reading including phonics, early reading and focusing on our lowest 20% 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Staff do not always follow the school’s chosen phonics 
programme closely.  
 
 
 
 
 
 
Some pupils, especially the lowest 20% of readers do not 
have the time, support and practice they need to become 
fluent readers.  
 
 
 
 
 
 
 
 
Staff have not received up-to-date training to teach the 
phonics scheme and therefore there are inaccuracies being 
taught. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Pupils are not reading books that closely match the sounds 
they have learned. 
 
Pupils were unable to voice the reading books that they 
were read in class. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Staff have reviewed the use of Rising Stars Comprehension 
Assessment and are questioning the purpose of this 
assessment. 

 
English leader to carry out the Phonics audit to identify 
potential gaps in professional knowledge, subject 
knowledge and resourcing. 
Analyse the audit to identify priorities. 
Consideration of teacher’s points of views about the areas 
of development with the Phonics Scheme to plan and drive 
areas of need. 
 
Class Teachers timetable opportunities for the lowest 20% 

of readers to be heard to read.    

A range of home book bags will be created to encourage 

children to read at home with their families. 

SLT will present Reading Workshops to the parent 

community and will work with the lowest 20% families to 

develop reading confidence at home. 

Training will be shared with staff so that they have a clear 

understanding of the teaching sequence of the phonics.   

SLT will complete monitoring of phonics teaching. 

Information will be shared with staff so that they have a 
clear understanding of the Phonics Scheme and what is 
required from them. 
 
Governors will carry out monitoring and challenge the 
impact of the new Phonics Scheme?  
 
Leadership team to carry out a skills audit to identify 
potential gaps in professional knowledge and subject 
knowledge. 
Analyse the audit to identify priorities for professional 
development. 
Organise further training based on the outcome of skills 
audit. 
 
Teachers and Teaching Assistants to reorganise the books 
based on the phase sounds and then identify the resources 
that are needed. 
Assessment to be re-monitored at data drop points that 
focuses on triangulation of teacher judgement, RS Comp 
results, book bands, hearing sample children read) 
 
 
 
 
 
 
Class teachers will use daily reading sessions to explicitly 
teach about authors and books and the language of books.  
Children will talk about what they enjoy about the author’s 
writing. 
 
 
 
 
 
Class teachers will identify the purpose of the reading 
assessment and monitor whether the current 
comprehension assessments meet this purpose.   

 
An audit of our current phonics will identify key areas for 
development and provide the evidence base for the new 
chosen Phonics scheme. 
 
 
 
 
Daily reading opportunities will be planned in each class for 
the lowest 20% of our readers and volunteer scheme in the 
school community to be restarted. 
The information that is presented about reading and 
phonics to parents will be varied.  
 
 
 
 
 
Staff will receive training focused on the new Phonics 
Scheme.  Staff CPD will incorporate a period of reflection 
where priorities and expectations for moving forward are 
set. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Books will be reorganised and match the sounds of each 
phase.  
 
Teachers will ensure that reading books closely match the 
sounds that children have learned. 
Teachers and teaching assistants will ensure that the lowest 
20% of readers have their books read each time before 
they take them home to ensure the children have practiced 
the words.    
 
Reading opportunity sessions will be used to explicitly 
teach: 
knowledge about authors and books, 
the language of books, 
reading stamina, 
choosing books. 
 
Children will discuss the books that they have read in class 
and have similar books recommended to them.  Children 
will discuss authors. 
 
All Staff to have a good knowledge of books to help meet 
the different demands of the school curriculum. 
 
Staff will discuss the purpose of the reading assessment 
and evaluate how best to assess children’s reading 
comprehension. 

Short Term 
 
Consistency in approach of new phonic scheme across the 
school will be evident in the children’s reading and spelling. 
Evidence in reading sessions, work books is in line with 
assessment data and phonics data shows an increase on 
the previous years, which showed a dip.  
All children are reading from the correct levelled books. 
The lowest 20% of our readers have their books read each 
time before they take them home to ensure the children 
have practiced the words.    
 
Medium Term 
 
Teachers and teaching assistants ensure that Outcomes 
linked to the school priorities and initiative led will show 
progress consistently across the school. Evidence in work 
books is in line with phonics assessment data. 
Teachers use high quality inclusive structure for each 
session ensuring that a consistent pedagogy across year 
groups is shared that focuses on word-reading skills and 
comprehension. 
Consistent pedagogy across year groups is and adopted. 
Phonic lessons are structured with high quality inclusive 
structure to meet the needs of all children. 
All Staff will have a good knowledge of books to help meet 
the different demands of the school curriculum and to 
support pupils to choose books. 
Children are able to discuss the quality texts that have been 
used during English.   
Children have opportunities on a daily basis to interact with 
the text, develop their understanding and their critical 
thinking skills, and express opinions. 
Long Term 
 
 
The Phonics scheme has a positive impact on the teaching 
and learning of Phonics and the outcomes of children 
across the school. Evidence in work books is in line with 
phonics assessment data. 
 
The reading culture within the school encourages children 
to read a range of authors and a range of books. 
 
 

Short Term 
Phonics audit has been carried out and outcomes have 
informed the new Phonics Scheme to be purchased. 
Class teachers and TAs have prioritised hearing the lowest 
20% of readers read on a daily basis and they have 
questioned the children’s understanding 
Words that children are having difficulty with are identified 
and turned into flashcards which are shared with home. 
All teachers have a strong grasp of where every child in the 
lowest 20%  is as a reader, both in terms of their strengths 
and the areas in which they need to develop. 
Reading Workshops to be shared with the parent 
community and home bags shared with disadvantaged 
families. 
New phonics training to be shared with staff. 
Senior leadership team carry out monitoring and challenge 
the Phonics teaching and learning and identify impact on 
children’s outcomes. 
 
Medium Term 
Governors check and challenge the quality of Phonics 
teaching and learning to ensure the impact of the new 
phonics scheme. 
All leaders of the teaching of phonics are trained to deliver 
effective Phonics sessions and are able to identify children’s 
misconceptions. 
Leadership team carry out monitoring and challenge on the 
Phonics teaching scheme to monitor impact on children’s 
outcomes. 
English Leader to complete re-monitoring of the reading 
data by focusing on triangulation of teacher judgement, RS 
Comp results, book bands and hearing sample children 
read. 
There is a more accurate progression of judgements 
throughout the year demonstrating that children are 
making expected progress. 
 
Long Term 
There is a culture of rich reading valued by all stakeholders. 
CPD has a clear impact on the improved standards and 
outcomes across the school both of phonics and reading. 
Children experience a wide range of authors within their 
own reading and are reading the ‘Andrews’ Endowed books 
to read before Year 6’. 
 

 
 
 

Problem Implementation activities What we will change Impact on children Implementation outcomes 



   

 
Link documents –Staff meeting minutes, subject leader action plans and overviews, monitoring and impact grids, curriculum documents. 

Priority – To address barriers to ensure all pupil groups are appropriately challenged and supported to make good progress. 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Children who struggle with reading, including pupils with 
special educational needs and/or 
disabilities (SEND), do not always have the support and 
practice they need to help them 
keep up. 
 
There is not enough capacity within the school to lead, 
target and achieve improvements for vulnerable groups 
particularly the SEND group.  
 
 
 
 
Not all subjects are amended to meet the needs of all 
children. 
 
 
 
 
 
 
 
 
 
 
 
 
Children are not provided with enough opportunities to 
deepen their understanding of new concepts or make links 
to prior learning to help facilitate ‘knowing more and 
remembering more’.  
 
 
 
 
 
The wider curriculum does not allow success for all 
students as certain curriculum areas rely heavily on written 
tasks as opposed to practical, hands-on and engaging tasks 
appropriate for each subject area. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Planning pro-forma for all curriculum areas are adapted to 
ensure explicit links are made to subject vocabulary.   
HQIT sessions are focused on the development of 
vocabulary comprehension. 
 
 
 
The ideal staffing structure is discussed with the staff and 
changes are made to meet the needs of the children after 
solutions have been reviewed. 
Successful recruitment allows teaching to target children’s 
misconceptions and gaps within learning. 
HQIT is used during the tutoring programme which is 
focused on Vulnerable learners. 
 
Pupil progress meetings will discuss vulnerable children’s 
learning and expectations for interventions and 
individualised learning will be identified. 
Different layers of interventions will be evaluated 
throughout the year and interventions will be modified. 
The structure of these meetings will encourage teachers to 
think and plan intervention and pedagogy appropriate to 
their cohort. This will be reviewed at the next pupil 
progress meeting.  
Monitor interventions and need through assessment and 
intervention baseline assessments.  The curriculum 
provision is regularly updated in line with the assessment 
cycle.  
 
All lessons will include a revisit/ rehearsal phase that recalls 
prior learning in order to help children make links between 
lessons. 
SENCO and SLT to lead CPD with all staff to develop 
understanding of metacognition and how to facilitate 
children to remember their learning. 
Teachers to create knowledge organisers for each of the 
subjects for children to build their schemas.  
 
 
 
 
 
 
Professional Development to develop staff understanding 
of retrieval practice and how to activate prior learning.  
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

Children will participate in pre-teaching of key vocabulary 
linked to each subject.   
 
 
 
 
Identify how the children can be supported the most 
through looking at the staffing structure and successfully 
recruiting for the needs of the children. 
 
 
 
 
The priority of vulnerable groups will be evident across the 
school and members of staff will be able to confidently 
identify amendments to the curriculum to meet the 
children’s needs.  
 
 
Subject leaders identify amendments of their subject to 
enable all learners to successfully show their understanding 
of the subject.  
 
 
 
 
 
Learning journeys will revisit prior learning, both within 
year and previous year, and ensure children are provided 
with opportunities to  activate prior learning and to make 
links to deepen their understanding. 
 
 
All teachers will have a secure understanding of how to use 
High quality inclusive teaching and interventions to meet 
the needs of vulnerable children. 
 
 
 
Teachers build in opportunities for retrieval practice to 
assess children’s starting points which is used to inform 
learning journeys.  
Teachers will have a range of strategies that they can draw 
upon to engage and support children throughout their 
learning.  
Tasks are designed to remove barriers and focus on key 
learning for all children.  
 
 
 
 
 
  

Short Term 
 
Opportunities to activate prior learning are planned for, 
across the curriculum, to enable children to make links to 
develop their understanding.   
Opportunities to pre-teach subject specific vocabulary is 
used with vulnerable groups including SEND and is sent 
home to parents as flash cards.  
Long term planning shows adaptations for all pupil groups. 
 
Medium Term 
 
Lessons are amended  and show HQIT which engages all 
groups of children.  Clear evidence in children’s learning 
books will show there is a positive impact on the children’s 
use of vocabulary and comprehension. 
Holistic pictures  have been used to document effective 
strategies for the pupils. 
Teachers responded to the Completed profiles and plans 
have been created to meet the children’s needs when they 
transition to Year 1.   
  
 
Long Term 
 
Throughout the curriculum, all children including SEND and 
disadvantaged groups have made good progress due to the 
amendments of each subject and the use of pre-teaching 
and parent partnership. 
The breadth and depth of the curriculum enables children 
to know more and remember more which demonstrates 
new initiatives are improving outcomes throughout all 
areas of the curriculum. 
Children are engaged in the curriculum, progress is evident 
in books and PPG and SEN children are able to explain their 
learning. 
Class Stories show smaller gaps between identified pupil 
group. 
Evaluated targeted plans discussed during Pupil Progress 
Meetings document progress in children’s learning.   

Short Term 
The first round of monitoring for vulnerable groups is 
complete and staff have received feedback.  
Baseline pupil progress completed and agreed actions are 
being implemented 
Planning pro-formas are adapted to show prior learning 
and are beginning to demonstrate opportunities to 
rehearse, make links and overlearn previous knowledge.  
CPD will have been delivered to develop staff’s 
understanding of the ‘Metacognition’ and this is beginning 
to be seen in learning journeys.  
Baseline pupil progress completed and agreed actions are 
being implemented.  
 
 
 
 
Medium Term 
Lesson observations and book scrutiny show that learning 
vocabulary and reviewing learning is embedded within the 
lesson structure across the curriculum.  
Planning pro-formas are adapted and  demonstrate links to 
prior learning opportunities to rehearse and overlearn 
previous knowledge are embedded in teaching practice.  
Review of data within the class stories has been carried out 
and teachers are able to analyse the data and identify the 
layers of need for the children.  
Effective systems and procedures mean that the 
monitoring taking place is purposeful and have the desired 
impact on improving standards and outcomes.  
There will be a clear overview of progressive targets 
showing children’s progress.  
Staff Meetings are used regularly as part of the focus of 
vulnerable groups to develop teacher’s understanding and 
drive improvement to leads to impact.  
Metacognition and HQIT are evident in lessons and learning 
journeys.  
Explicit teaching of cognitive and metacognitive 
strategies is evident in observations of teaching and 
learning. 
 
 
 
 
 
 
Long Term 
The use of power learning is established within the school 
teaching pedagogy and is evident throughout the 
curriculum.  
Individual starting points are evident throughout the 
curriculum which ensures children’s reading, writing and 
maths abilities are not a barrier to their wider curriculum 
learning.  
Targets and the tracking of our SEND children are discussed 
with parents each half term and are focused on the Pupils 
Passports to ensure targets are purposeful, progressive and 
new 
The gap between PP and Non-PP children’s attainment has 
diminished. 
 

Problem Implementation activities What we will change Impact on children Implementation outcomes 
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Focus: Further develop the curriculum to meet changing needs of cohorts & address statutory 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Some subject leaders have developed their plans further, 
by identifying explicitly the most important knowledge all 
pupils should learn and remember. This is not yet 
completed in all subjects. 
 
There is variability in how clearly subject leaders have 
identified the most important content that all pupils will 
learn.  
 
Pupils are not always building on the essential knowledge 
over time.  
 
Leaders should make sure the key knowledge is precisely 
identified in all subjects from Reception to Year 6. 
 
Further progression needs to be made in the EYFS 

curriculum towards the new reforms. 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
Attended CPD is filtered back to whole staff – either 
through Staff  Meeting or INSET Days. 
Individual subject leaders to monitor and evaluate 
planning, feeding back to staff best practice for their 
subject area. 
Subject leaders triangulate planning, lesson observations 
and work scrutiny to ensure the priority learning is in place. 
Subject leaders map out their leadership time throughout 
the year in order to ensure they are able to monitor and 
feedback progress to staff regularly and effectively. 
Subject leaders will share the monitoring of their subject 
with SLT and drive forward their action plan and subject 
report. 
 
Subject leaders will lead on CPD and monitor planning to 
ensure there is a build up to a final outcome which focuses 
on the learning journey, therefore giving more purpose and 
context to learning.  
 
Performance management will include targets based on 
leading their curriculum subject area to ensure the priority 
learning is identified throughout the school.  
Curriculum Lead to support newer members through a 
coaching cycle to develop their skills and understanding of 
leadership away from the subject teams.   
Coaching from SLT will be available to help new leaders 
with writing action plans or long term overviews for 
example.  
Governors will lead pupil conferences to discuss the core 
learning in each subject. 
SLT will hold subject progress  meetings to discuss the core 
learning in each subject. 
 
The EYFS teacher and the KS1 Leader will develop the EYFS 
curriculum to the new reforms. 
 
 

 
Each unit in each subject will clearly show the priority 
learning.  The priority learning is documented on the 
knowledge organisers. 
Each subject area will include purposeful and meaningful 
task design and outcomes to engage children and develop 
their knowledge and understanding in the curriculum area. 
 
 
Subject leaders will monitor their subject to ensure the 
teaching addresses the priority learning.  SLT will support 
the monitoring. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The EYFS curriculum will be developed to ensure the new 

reforms are met.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Short Term 
Teachers ensure learning is focused on the priority learning 
of each subject allowing children’s learning to be 
deepened. 
Lessons are focused on the understanding of vocabulary. 
The EYFS learning environment gives the children high 

quality experiences and develops their skills. 

 
 
Medium Term 
 
Children are active in their own learning and this is 

recognised by the practitioners.  

Children have opportunities to explore, investigate, 

interpret and be curious about the world they live in. 

 

 
 Each subject leader is more focused on the specific subject 
area’s knowledge and skills which is having a positive 
impact on outcomes across the curriculum. 
Long Term 
 

 

Short Term 
Subject leaders have a clear understanding of their subject 
action plan which is shared with teachers.  
Evidence of impact from the subject leaders has begun with 
leaders monitoring and evaluating planning for vocabulary 
development.  
Actions are monitored and reviewed on planning and 
implemented into lessons leading to improved outcomes.  
Subject leaders are beginning to make more informed 
judgments on their subject area due to using a range of 
monitoring exercises such as planning and book scrutiny 
and pupil conferencing. Observations take place with 
support from SLT/ middle leaders. 
 
Some of the coaching sessions to support leaders have 
taken place in subjects to identify the priority learning. 
 
Medium Term 
Subject leaders make informed judgments on their subject 
area due to using a range of monitoring exercises such as 
planning and book scrutiny, observations and pupil 
conferencing.  
Monitoring will be triangulated. There will be clearly 
identified impact and agreed actions on learning across the 
curriculum. 
Subject leaders have their own clear action plans and 
development areas which they are able to articulate 
confidently.  They are able to discuss the priority learning.   
Governors lead pupil conferences with children who are 
able to discuss the core learning in each subject.   
SLT have a clear overview of where subjects are and key 
development points to move forward. 
The EYFS curriculum gives all children a pathway to 
successful, invigorated and curious learning. 
 
Long Term 
There is a culture of effective and supportive monitoring 
which is understood and valued by all stakeholders. 
Monitoring has a clear impact on the improved standards 
and outcomes across the school. 
Monitoring is clearly linked to school improvement 
priorities. 

 

Problem Implementation activities What we will change Impact on children Implementation outcomes 


